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BEFORE READING:  Students will understand more of what you ask them to read if they have some background knowledge of the topic and of the way the text is set up.  Simply put, frontloading means teaching before the reading is begun.  (Buehl, 2001)
· Frontloading can be accomplished through planned discussion, where an instructor activates prior knowledge and sets up the purpose and expectations for the reading task before students are expected to complete it. In dialogue, an instructor can explain why they chose the particular reading, how it relates to the course content and objectives, how it is organized, etc.   
· Anticipation guides are a more formalized means of frontloading. The instructor prepares 3-6 higher-level statements related to the text selection and asks students to respond in writing as to whether they agree or disagree with the premise. Higher-level statements are those that encourage thinking beyond the text; students must draw on higher-level skills such as categorizing and outlining if/then responses.  (Allen, J. 2004) An alternative format would involve the instructor selecting a particularly dense concept, excerpt or visual from the reading and asking students to respond to it and analyze it in small groups and discuss their conclusions and predictions before they are assigned to encounter the information in the reading.   
DURING READING:  Instructors clearly understand the relevance of what they are trying to teach.  Students just learning concepts, however, do not have an overall sense of how these concepts fit together.  They may be able to read the words in a passage, but have trouble going past the words to the bigger ideas that they represent.  Instructors can assist students by modeling their own processes of making meaning from text and by making this process explicit and visible. Readers who see the end product of comprehension and have watched as the processes necessary to achieve that end were modeled have a greater chance of developing cognitive clarity of the reading expectations and the content. (Cunningham and Cunningham, 2002) 
· Think-alouds allow a knowledgeable reader to make comprehension processes visible for their students. The format can be verbal or in written form. The written form is preferred, as students can refer back to it when attempting to engage in active reading.  
· In a verbal think-aloud, the instructor reads aloud (fluidly and with expression) then pauses to articulate what thought processes were started in their mind by what they read. Formats for a written think-aloud might involve the instructor placing a text excerpt on an overhead projection or on an interactive whiteboard and then writing in their reactions and conclusions as they navigate through the text. (Fisher, Brozo, Frey, and Ivey, 2007) Follow-up activities would include a two-column handout, where an excerpt appears in one column and the other column is left blank for students to write down their initial reactions. Eventually, students can move to dialogic, split-page or double-entry note-taking, where they select and record a quote from the text in one column in their notebooks and expound on it in the other. 
· The processes used by a reader to make meaning of a text will vary, depending on the text itself.  Look for cues in how the text is organized and point them out; is it in chronological or sequential order, cause-effect, compare/contrast, problem/solution, etc.?  Headings, titles, and figures are all included to provide support for meaning-making; consider pointing them out as you read. Are there ideas represented that could be made clear by visualizing them or creating a visual aide?  Are there points that can be summarized, condensed, or re-categorized? What is the author actually saying in a passage; are they inferring or referring to ideas not directly in the text?  
AFTER READING:  Reflection and meta-cognition are key to cementing learning. Students who reflect on what they have learned, who critique their own role in the learning process, and who are aware of what works best for them are more likely to be active learners and to retain and understand more information.
When used periodically, Ticket Out/Exit Slips can be useful tools for both instructors and students to assess what was actually learned (and not learned) in a class session. At the end of a class, the instructor posts a question or distributes prepared exit slips with 1-3 prompts. Students respond in writing and turn in the slips before leaving the class that day.  Typically, these responses are anonymous, but may be used as a basis for later discussion.
Prompts can be structured in three different ways: 
	Prompt  that document learning:  


	Prompts that emphasize the process of learning:
	Prompts to evaluate the effectiveness of instruction for a given learner:

	· The three most important things I learned today were…
	· Two questions I have about what we talked about today are…
	· The thing that helped me to learn/not learn the most today was...


                                                                                                                                                     (Fisher, Brozo, Frey, and Ivey, 2007)

I am available to work with faculty who are interested in more information on developing content literacy skills and/or on any of these strategies!
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BASIC PREMISES:


Literacy development is an ongoing, lifelong process. (Pennsylvania Literacy Framework, 2000, 1.1).


Reading involves connecting new text to that which is already understood (prior knowledge). BDA strategies are used to get students to activate existing knowledge, thereby creating a mental framework to which new text, terms, ideas, etc. can be attached. This mental framework is begun before reading even begins, strengthened as students interact with the text during the reading, and reflected upon after reading as students incorporate what they have just read into their core knowledge. Key processes used throughout BDAs are writing, conversation and reading. (Geary, 2004)





Early literacy skills emphasize “learning to read” while more mature readers focus on “reading to learn and understand information”. (Vacca, Vacca, Gove, Burkey , Lenhart, & McKeon, 2003)

















